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Welcome  

Welcome to our first Teaching and Learning newsletter of this term. As we get 
ready for the final push for this term we take a moment to reflect on the      

importance of getting  ourselves up and ready for this final term. It is all about 
keeping focussed and strong as we move onto our final term.   

 
We hope that you find something useful in the newsletter for this week and 

thanks as   always for everything you do directly or indirectly to support Teach-
ing and Learning across the Trust   

 

 

Quick Kagan 
 

This week we have a look at another Kagan strategy that you might want to be trying out within your classroom. This 
week we look at a strategy called ‘Find the Fib’ 

 
 
 

 
 
 
 
 
 
 

 

 

 

Find the Fib—How to play 

1. Everyone writes three statements 

2. Number 1 stands and reads statements 

3. Teammates discuss, write answer and reach a 

consensus on which is the fib 

4. If the answer is correct, the person quizzing 

claps 

5. If they are incorrect, the person quizzing        

corrects them and explains 

6. Play goes over to the other team  

 

If you would like any further support then Mark Nolan  

can be contacted at 

nolam036@rivermeadinclusivetrust.org 

An example of a ‘find the fib’ task to  

promote mathematical vocabulary  

mailto:nolam036@rivermeadinclusivetrust.org


 

Teaching and Learning Talk 
 

Each week our Teaching and Learning leads in our schools are 
sharing with you something which they think will help you to 

develop Teaching and Learning This week we have a contribu-
tion from Paul Dadson , who is the Strategic Lead for Teaching 

and Learning across the Trust.  
 

This week I would like to share with you some research from 
the Education Endowment Foundation around improving be-
haviour in schools. Evidence suggests that if behaviour and 

attitudes to learning are good then this has a positive impact on 
the quality of teaching and learning.  

 

•  Much research on the ramifications of poor pupil      
behaviour on the school learning environment. It is one 
of the most difficult tasks that both experienced and 
new teachers have to contend with in schools and 
affects teacher retention 

 
Ofsted reports suggest: 

 

• Even in schools where behaviour is judged by Ofsted to 
be inadequate overall, the behaviour in most class-

rooms is rated more highly. 

• The main area for improvement when addressing be-
haviour is most often consistency. 

 

• There’s a clear need for school to have consistent and 
clear behaviour policies that promote positive behav-

iour in lessons. 
 

• About knowing individual pupils well, so that schools 
and teachers know which factors might affect pupil 

behaviour and what the school can do to address these 
 

• Schools should use personalised approaches—like daily 
report cards—to address ‘problem pupils’, rather than 

universal systems. It recommends that teachers are 
trained in specific strategies if they’re dealing with pu-

pils with high behaviour needs. 
 

• There needs to be an importance on consistency and 
coherence when it comes to behaviour policies. This 
means that once senior leaders have considered the 
rationale for putting a new behaviour strategy or ap-

proach to work, they need to spend time and care em-
bedding it across the entire school. 

 
 

There are suggested 6 key strategies to ensuring good        
behaviour within our schools 

 
 



 

Teaching and Learning Talk 
 
 

A moment in time  
 

For school-aged children, the past academic year has been like no other: with education, learning, friendships and everyday 
lives impacted by the global pandemic. We've launched the 2021 Schools Time Capsule to help children and young people 
across the UK to recollect and reflect on life during the pandemic. 
 
In partnership with BAFTA Kids and Oak National Academy, the 2021 Schools Time Capsule is an opportunity for school commu-
nities to come together to reflect on and capture their experiences. 
Building on this year’s Children’s Mental Health Week theme ‘Express Yourself’, we’re encouraging children and young people to 
share their reflections through art, photography, writing or media. 
 
The 2021 Schools Time Capsule aims to help children reflect on their experiences and encourage a sense of togetherness within 
their school community, by creating something to mark the end of an extraordinary year. We hope that taking part in the project 
will help children to identify, share and normalise their feelings. 
 
How to take part 
Schools across the UK are invited to take part in this project, which will run from Monday 7 June to Friday 10 September. Our free 
resource pack includes activity ideas and top tips to help schools take part in the project. 
Each school that takes part is invited to submit a selection of pupils’ work to be included in our time capsule, which will be pre-
served at BAFTA 195 Piccadilly, BAFTA’s prestigious headquarters in London. A selection of entries will be shared in a showcase 
film, to be released during the autumn term. In 25 years’ time, to mark 100 years of BAFTA and over 50 years of Place2Be, the 
capsule will be opened so we can reflect on, and remember, this moment in time. 
 

To access this opportunity then please CLICK HERE 
 

https://www.place2be.org.uk/media/8d929824c676332/2021-schools-time-capsule-activity-pack.pdf
https://www.place2be.org.uk/timecapsule?utm_source=Schools&utm_campaign=7c33288098-Non-Partner_Schools_Newsletter_June_2021&utm_medium=email&utm_term=0_c6b02a1e38-7c33288098-220703551


 

Sixty Second CPD 

 
Raising Aspirations: The 10 year plan 

 
Research exploring social deprivation and aspiration has concluded that there is a 
link between aspiration and attainment. Children from poorer families have much 
less belief in their own ability than children from richer families; the research also 

found differences in maternal aspirations, with 81% of moths from the richest fami-
lies aspiring for their nine year old to attend university, compared with just 37% of 

the poorest mothers/ Here’s one way to inspire pupils with low attainment that 
could be linked to low aspiration. 

 
1. Hold a meeting with the child.  
2. Discuss what aspiration means and why it can help us to stay focussed day to day. 
3. Ask the child if they have any aspirations. 
4. Talk about what they don’t want their life to be like.  
5. Talk about what the child does want for their future. 
6. Ask them to imagine where they want to be in 10 years and what they might be doing.  
7. Ask how they might journey towards their 10 year aspiration: ‘Is there anything you can do from tomorrow to 

work towards your goal?’ 
8. Help the child to make an action plan with three simple steps to take this week towards their aspiration.  
9. Check in over the week or term to see how progress towards aspirations is unfolding.  
10. Connect with parents and carers to discuss the next steps.  
 
Why it works 

 
Showing a child that what they do now will affect their future can really open their eyes. Everyone has an               
aspiration— help pupils to discover theirs.  
 
Top Tip 
 
Don’t attempt a discussion unless the child is in an open frame of mind. Be sure to respect all aspirations, whether 
they are vocational, academic or something else entirely.  
 
 
 
 
 

 

 

 

Top Technique 
 

 



 

Digestible Documents 
 

At a time when it is really difficult to get abroad on our 
holidays Ofsted have produced a report on what makes a 

high quality geography curriculum. 
 

Ofsted has highlighted some of the key principles of 
teaching a “high-quality” geography curriculum in its lat-

est research review. 

 
The inspectorate today published the fifth in a series of 

subject research reviews. It has previously cov-
ered languages, maths, science and religious education. 
Ofsted said the research reviews would be a useful tool 

in helping teachers prioritise catch-up content by explain-
ing the most helpful ways of securing progression. 

These are some of the key pieces of advice. 
  

1. Consider pupils’ prior knowledge 
 

The review stated that when choosing curriculum content, 
teachers should “consider pupils’ prior knowledge and ex-

periences”. 
It found that geography had a relatively low status in pri-
mary schools and “over time there has been a gradual de-
cline in the amount of time spent studying geography in 

the classroom”. 
In contrast, the number pupils entering geography exams 

has “increased significantly” in the last decade, with almost 
half of key stage 4 pupils now studying the subject. 

Ofsted added that teachers with “high-quality” curriculums 
broke down content into “component parts and draw from 
the breadth of concepts to give pupils the knowledge they 

need to appreciate the wider subject”. 
  

2. Locational knowledge can help pupils build identity… 
 

Ofsted said locational knowledge – “knowing where’s 
where” – was one of the mainstays of geographical educa-

tion and teachers should recognise it helps pupils “build 
their own identity and develop their sense of place”. 

The review added that growth of this knowledge contrib-
utes to pupils’ understanding of geographical processes. 
“Over time, pupils learn and remember more locational 

knowledge. They become increasingly fluent in identifying 
specific locations.” 

 
3. …but place knowledge is the most important 

 
The review found that place knowledge – which allows a 

pupil “to locate or orient oneself with respect to the larger 
global space and to other places” – was the most im-

portant knowledge and should be “prioritised in the geog-
raphy curriculum”. 

This knowledge should be built by linking to places pupils 
are already familiar with, and built up over time to allow 

pupils to make “meaningful comparisons”. 
 
 

4.  Fieldwork should be practised regularly 
 

Fieldwork such as data collection, analysis and presenta-
tion should be practised regularly, Ofsted said. 

As pupils with special educational needs and/or disabilities 
(SEND) “generally study the same curriculum scope” as 
other pupils, it is advised that classroom resources and 

fieldwork are “adjusted as required to ensure that all pupils 
take part”. 

 
5.  Avoid overloading pupils’ working memory 

 
When teaching a “high-quality” curriculum, “teachers avoid 

overloading pupil’s working memory”, Ofsted found. 
“They break larger concepts or ideas into smaller ‘bite-size’ 

chunks and teach a small number of these.” 
Pupils then commit knowledge to long-term memory 

through “recalling and repeated practice”. 
  

6. Allocate sufficient teaching time to geography 
 

Ofsted found both the amount of time allocated to geogra-
phy and the way it is organised “affect the quality of geo-

graphical education overall”. 
The watchdog advised school leaders to take into account 
the availability of subject specialist teachers and wherever 

possible allocated them to teach geography classes. 
In addition, non-specialist teachers should be well-

supported and receive further professional development. 
 
 

https://schoolsweek.co.uk/ofsted-brexit-insecurity-and-lack-of-cpd-pose-languages-challenges/
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-maths-curriculum/
https://schoolsweek.co.uk/speed-read-ofsteds-advice-for-high-quality-science-education/
https://schoolsweek.co.uk/speed-read-ofsteds-guide-to-a-high-quality-re-curriculum/
https://www.gov.uk/government/publications/principles-behind-ofsteds-research-reviews-and-subject-reports/principles-behind-ofsteds-research-reviews-and-subject-reports

