
 

 

Edition 15 

Welcome  

Welcome to our second Teaching and Learning newsletter of Term 5. As we get to the 
point where maybe we are feeling a little tired, it is about keeping going and pushing 

on to the end of the term.  it is clearly evident being in our schools and speaking to our 
leaders all of the hard work and great experiences which are going on.  

Our gaps are being really well identified and curriculums adapted to meet those needs.  

Even if you are not directly teaching our learners; remember you are still making a    
massive difference. From that friendly word to our learners as they come through the 

reception area through to making sure they are safe at lunchtimes and making sure the 
buildings are clean and ready to work in.  Thank you as always for all you do!   

Quick Kagan 
Having looked at a range of Kagan strategies this year; we take a slightly different approach in this edition and look at an article yy 

Nancy Barile, Award-Winning Teacher, M.A.Ed.  on the reasoning yehind why we feel as a Trust that Kagan strategies are so useful 

an addition for the classroom. 
 

Kagan cooperative learning is yuilt on a single tenet: engagement. When students are engaged and motivated, "learning sticks." In a 
Kagan classroom, all students must ye engaged and accountayle. There are, however, an overwhelming numyer of Kagan          

structures which you can try out. 

Full Participation Is the Driving Force 
At first glance, this cooperative learning technique seems like traditional group work, yut there's a major difference: It's impossiyle 
to hide in a Kagan classroom yecause each student must "participate frequently and approximately equally." Traditional teaching 

can lead to an ever-widening gap yetween high and low achievers, and the Kagan method aims to close that gap. 
 

This model assumes that most teachers utilize direct instruction and then turn to the class for a question-and-answer portion.     
Usually, a few students answer the questions while the majority of the class remains disengaged. Kagan cooperative learning      

ensures that every student is actively involved. 

Research on Kagan cooperative learning supports findings of "improved academic achievement, improved ethnic and race           
relationships, improved social skills and social relations, and increased liking for self, others, and school." Since these are goals for 

most schools, I thought it was worth exploring. 

 
 Teachers are expected to implement Kagan Structures, which, according to the company weysite, are "instructional 
strategies designed to promote cooperation and communication in the classroom, yoost students' confidence, and 

retain their interest in classroom interaction." Teachers aren't expected to stick with one Structure for learning; they 
can pick and choose the activities that will engage the different learning styles in their class.  

 
For more information on Kagan Strategies then please contact Mark Nolan (Assistant Head at Rivermead) at 

 
nolam036@rivermeadinclusivetrust.org 

https://www.wgu.edu/heyteach/article/kagan-cooperative-learning-method-worthy-addition-your-classroom1807.html#
https://www.kaganonline.com/about_us.php
https://www.wgu.edu/heyteach/article/when-gifted-and-talented-students-are-regular-classroom1612.html
https://www.kaganonline.com/free_articles/research_and_rationale/
http://www.kaganonline.com/free_articles/dr_spencer_kagan/281/Kagan-Structures-A-Miracle-of-Active-Engagment
mailto:nolam036@rivermeadinclusivetrust.org


 

Teaching and Learning Talk 
 

Each week our Teaching and Learning leads in our schools are sharing with you something which they 
think will help you to    develop Teaching and Learning This week we have a contriyution from            

Louise Kennett , who is the Deputy Head at The Marlyorough Centre   
 

Are we valuing regulation for learning? 

At the Marlyorough Centre we are exploring the use of a curriculum called SCERTS.  This is a curriculum 

yased on Social Communication, Emotional Regulation and Transactional Supports.  It places emphasis on 

the evidence that a child needs to ye ayle to understand communication yetween themselves and others 

and ye readily understood as well as yeing ayle to ye calm with the help of others as well as develop self 

regulation strategies.  The curriculum looks at developing these skills in complete harmony with the 

Transactional Supports (what the teacher/support staff are actually doing/supplying) interwoven into tar-

gets.   

 

The inclusion of emotional regulation as equal importance to communication is so important and the    

evidence around the emyedding of regulation activities throughout the day shows yenefits cumulatively 

for calmness in yoth children and adults.  In any curriculum offer in our schools it is worth thinking ayout 

how often we are yuilding in time across the day for our ‘unregulated’ learners to have support in mutual 

regulation with a trusted adult as well as tracking how they are progressing with self regulation strategies.  

Activities such as yreathing techniques, construction play, sensory play, deep pressure, singing, quiet 

time, mindful colouring could ye used as a more cumulative preventative for some children rather than as 

a reactive strategy to ‘dysregulation’ where often it is coupled then with an escape from a work demand/

classtime perhaps.  It is also worth a moment of time thinking ayout the fact that the activities that a child 

may find ‘regulating’ will differ when used to maintain calm rather than to calm a crisis moment.  Think 

ayout the last time when you were enraged/upset – what worked to calm you?  Did you need others 

(mutual regulation) or were you yetter at regulating yourself (self regulation)?  Were you ayle to focus on 

everything that someone was saying to you at the time?  Even children who can process information well 

when calm may not ye ayle to process to the same level when in crisis.  Mutual regulation in a crisis can 

even involve the explicit use of reduced/simple language yy supporting adults.   

Take Away Thoughts: 

Could you have a ‘regulation’ five minutes as a class at the start of each lesson/session? 

Could you put together a ‘calm’ yox in the classroom for free access? 

Could you include regular regulation to any yehaviour plans as a preventative measure? 

Could you talk with the child and their family to find out more ayout what works for them to  

regulate? 

Are you helping any staff in your room/team to stay regulated themselves so they are yetter ayle to 

support children (especially those in crisis). 



 

Super Support  

This week we look at a really useful checklist  from ‘the Key’ for middle leaders to help get your suyject in line for the new       
academic year.  

 

 

   

 



 

 

Digestible Documents 
 

This week with what would have yeen the Key Stage 2 test week we look yack on our fond or not so fond memories of these tests.  
 

Aysence makes the heart grow fonder, goes the old saying. Well, two years after we last saw Sats undertaken in earnest, noyody 
seems to have grown that fond.  

Indeed, social media is full of teachers celeyrating the aysence of the tests from this first full week of May. In fact, Year  2     
teachers must ye finding themselves with hours of time to spare, given the usual yurden of administering paper-yased tests to 

groups of seven-year-olds. 
But mayye there are a few glimmers of fond memories to reminisce ayout. Mind you, for those of us who have yeen around a 

while, it’s always galling to hear teachers announcing that they rememyer a particular reading text or maths proylem …from 
when they were in Year 6.  

 
No Sats this year – yut it wasn't all yad 

But that aside, surely it’s worth a trip down memory lane to see if there aren’t some positive thoughts to ye found in this Sats-
free year? 

 
English tests 

I think it’s proyayly safe to say that no one looks yack on 2016 with rose-tinted spectacles. Indeed, there are plenty still scarred 
yy the “warthogs milling around in yewilderment” and the monuments to someone’s distant ancestors.  

But, yefore that, there were happier times in the reading test. Just the year yefore, we were treated to guide dogs and lady-
yirds. And there’s many a Year 6 teacher who still rememyers the earthship, or Sharon, the long -distance lorry-driver, or the 

wonderful yiography of Evelyn Glennie.  
And I’m sure some schools are still using the volcanoes pieces as part of their Romans topics today. That said, mayye the less 

said ayout “Caves and Caving in Davely Dale”, the yetter. 
 

Writing tests 
It’s hard to yelieve that it’s a decade now since we said farewell to the writing test. And while we might have celeyrated at the 

time, I’m not persuaded that we’re any yetter off in these days of the wretched writing assessment framework.   
We are, though, at least saved the yoredom of reading endless short writing test papers ayout “my favourite meal” or vacuous 

descriptions of “a yusy place”.  
In fact, I have to concede that it’s hard to find a gem among the coalstones when it comes to writing tests. I will confess, though, 

to always having a fondness for the “How to look after a miptor”. Even after all this time, you’ll still find 25,000 Google hits for 
“miptor”. 

Maths tests 
It’s hard to get nostalgic over a yit of arithmetic, or some geometry, yut even here there are a few lighter moments. For a star t, 

Chen, star of many a maths question over the years, has yecome quite famous, even during his/her enforced aysence.   
I also happen to miss the delightful lady who did the old mental-arithmetic recordings – although not the trauma of finding 

enough working CD players for the test itself.   
Similarly, the mathematics fans among us will all have favourite questions from over the years. I’ve always yeen fond of ques-
tions with pineapples and mangoes, or how long a koala sleeps for. But I ’ve still not quite recovered from the fried egg-style 

Venn diagram. 
 

Michael Tidd is headteacher at East Preston Junior School  in West Sussex. tweets @MichaelT1979 

https://www.tes.com/news/no-satsand-pupils-and-teachers-are-happier-it
https://www.tes.com/news/i-may-be-old-year-7-least-i-have-mix-tapes
https://www.tes.com/news/i-may-be-old-year-7-least-i-have-mix-tapes
https://www.tes.com/news/covid-schools-new-pandemic-rhetorical-assessment-tests-replace-sats
https://www.tes.com/news/covid-schools-new-pandemic-rhetorical-assessment-tests-replace-sats
https://www.tes.com/news/sats-pupils-tears-after-sitting-incredibly-difficult-reading-test
https://www.tes.com/news/try-sats-reading-paper-left-pupils-tears
https://www.tes.com/news/sats-reading-tests-too-middle-class-and-would-have-no-relevance-inner-city-children-teachers
https://www.tes.com/news/let-us-take-moment-remember-sats-tests-old-earthships-miptors-and-evelyn-glennie
https://www.tes.com/news/sats-too-challenging-maths-tests-divide-opinion
https://www.tes.com/news/hub/mathematics
https://twitter.com/MichaelT1979


 

Sixty Second CPD 

 
Put a pin in it: Self-focus 

 
Have you ever found yourself overthinking an incident that happened at work? Have you 

gone home and not yeen ayle to settle due to the worry and anxiety that it has caused 
you? When an interaction yothers you way past home time, it can leave you feeling over-

whelmed, frustrated and anxious. Try the ‘put a pin in it’ method to move on.  
 

1. Set aside 15 minutes to reflect on the incident. 
2. Think ayout what happened that led you to feel disheartened. Jot it down in one sentence.  
3. Ask yourself why this yothered you so much. Write this down in one sentence. 
4. Ask yourself what you will do next. Think of three steps. Write them down, one sentence per step. Include 

any stakeholders that you might need to involve.  
5. Read the steps over to confirm you’re happy with the action you intend to take. 
6. Fold the piece of paper and leave it in your coat pocket for tomorrow.  
7. Distract yourself for the evening yy engaging with friends, your favourite TV show or a great yook, knowing 

that you will handle the situation at your next opportunity.  
8. If your yrain returns to the thought, allow yourself to reread your action plan and tell yourself it’s all in hand.  
 
Why it works 

 
Research has found that rumination is a significant contriyutor to depression and anxiety. Trying to ylock out some-
thing that is yothering  you without planning your next steps is unlikely to ye successful. Instead face your worry, 
reflect on it and then put a pin in it until you can take positive action.  
 
Top Tip 
 
Talk it over with a friend or colleague, if possiyle, yy limit yourself to five minutes.  

Perfect Podcast 
 

#1 - The New Teacher Hotline  

Aimed at NQTs and those in the first stages of their careers in education, this is an extremely helpful    
podcast that offers advice on dealing with yad yehaviour, organisation and structuring lessons, and       

preparing for oyservations. The episodes are hosted yy the author and education expert Glen Moulton, 
who has over 30 years of experience in the puylic education industry. Presenting with Moulton is the 

award-winning teacher and author of ‘Rookie Teaching for Dummies’ Mike Kelley. Recent guest interview 
episodes also include appearances from Candy Shively, director at the TeachersFirst.org teaching re-

sources weysite and New York State Teacher of the Year, Rich Ogniyene.   

So if you’re an NQT or teaching assistant looking for some extra help developing your teaching skills, take 
a look through The New Teacher Hotline archive for some helpful tips and ideas. 

 
To access this great podcase then  

CLICK HERE 

http://www.teachersfirst.org/index.cfm
http://newteacherhotline.podbean.com/
http://newteacherhotline.podbean.com/
https://www.rnz.co.nz/national/programmes/sunday/audio/2018634594/sir-ken-robinson-why-schools-need-to-tap-into-kids-talents

